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Unit I Overview
Content Area: Social Studies
Unit Title: Citizenship
Target Course/Grade Level:  Grade 1
Unit Summary:
Civic-mindedness is grounded in democratic principles and promotes civic virtues. Responsible
citizens are informed and thoughtful, participate in their communities, act politically, and embrace
civic dispositions. Important civic dispositions for a democratic society include civility,
open-mindedness, compromise, and toleration of diversity. In a democratic society, individuals
show concern for others’ rights and welfare, fairness, trust in humanity and political systems, and a
sense of public duty. The belief that one’s own actions – alone or in combination with others – can
make a difference is closely related to democratic principles and participation.
Understanding democratic principles, such as equality, freedom, liberty and respect for individual
rights, and how they apply to both official institutions and informal interactions among citizens is a
fundamental concept of being a citizen in a democratic republic.

Participation  requires  learning about  public  issues  and  determining how  and when  to take
action  to address  them. Deliberation requires  civic dispositions, such as  honesty, mutual  respect,
cooperation, and  attentiveness  to  multiple  perspectives  that  individuals  should use when  they
interact with each other  on  public  matters. Deliberation  includes  learning processes  that  enable
citizens  to engage  in  constructive,  informed, and  decisive dialogue  about  important  public
issues. Both participation and deliberation require  an understanding  of  the  diverse  arguments
regarding the  underlying principles  as  well  as  founding  documents  and their  meanings.

The study of civic and political institutions includes concepts of the law, politics, and government
that are essential to understanding the important institutions of society and the principles these
institutions are intended to reflect. Processes  and rules  are  how  groups  of  people  make
decisions, govern  themselves, and  address  public  problems. This  includes  problems  at  all
scales, from  a  classroom  to  local,  state, and  national  public  policy  to the  agreements  among
nations. Additionally,  this  includes  studying how  various  rules, processes, laws, and policies
actually work, which  requires  an understanding of  political  systems  and defining  and addressing
public problems.

Interdisciplinary Standards:
RL.1.1. Ask and answer questions about key details in a text.

RL.1.2. Retell stories, including key details, and demonstrate understanding of their central
message or lesson.

RL.1.3. Describe characters, settings, and major event(s) in a story, using key details.

RL.1.7. Use illustrations and details in a story to describe its characters, setting, or events.
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SL.1.1. Participate in collaborative conversations with diverse partners about grade 1 topics
and texts with peers and adults in small and larger groups.

SL.1.2. Ask and answer questions about key details in a text read aloud or information
presented orally or through other media.

Career Readiness, Life Literacies & Key Skills Standards:
9.4.2.CI.1: Demonstrate openness to new ideas and perspectives (e.g., 1.1.2.CR1a, 2.1.2.EH.1,
6.1.2.CivicsCM.2).

Computer Science:
8.1.2.CS.1: Select and operate computing devices that perform a variety of tasks accurately
and quickly based on user needs and preferences.

Standard # New Jersey Student Learning Standards
6.1.2.CivicsCM.2 Use examples from a variety of sources to describe how certain

characteristics can help individuals collaborate and solve problems (e.g.
open-mindedness, compassion, civility, persistence).

6.1.2.CivicsCM.3 Explain how diversity, tolerance, fairness, and respect for others can
contribute to individuals feeling accepted.

6.1.2.CivicsDP.3 Explain how historical symbols, monuments and holidays reflect the shared
values, principles, and beliefs of the American identity.

6.1.2.CivicsPD.1 Engage in discussions effectively by asking questions, considering facts,
listening to the ideas of others, and sharing opinions.

6.1.2.CivicsPI.6 Explain what the government is and its function.

6.1.2.CivicsPR.4 Explain why teachers, local community leaders, and other adults have the
responsibility to make rules that are fair, consistent, and respectful of
individual rights.

6.3.2.CivicsPD.1 With adult guidance and support, bring awareness of a local issue to school and/or
community members and make recommendations for change.

Unit Essential Questions
(1) How do citizens,  civic  ideals, and
government  institutions  interact  to balance
the  needs  of  individuals  and  the  common
good?
(2) How have economic, political,  and
cultural  decisions  promoted  or  prevented
the  growth of  personal  freedom, individual
responsibility, equality, and respect  for
human dignity?

Unit Enduring Understandings
● Responsible citizens respect others and make

contributions to their school, community,
state, and country.

● The United States is founded on the principle
that all citizens have common rights that are
protected and guaranteed.

● Good citizenship involves helping others,
following rules, and working well with
others.
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Unit Learning Targets
Students will …

● Formulate a list of classroom rules
● Discuss how people get along.
● Role Play rules.
● Create a classroom contract
● Create a portrait of themselves
● Create a family portrait
● read and discuss literature
● use websites, books and posters to gather information
● describe characteristic traits of a good citizen

Evidence of Learning
Formative Assessments:

Brainstorm and list rules of the classroom. Role play the classroom rules.

Summative Assessment
After discussion, students will demonstrate their understanding of being a good student by
role-playing inappropriate and appropriate behaviors. Students will demonstrate their understanding
of good citizenship by formulating questions to interview a good citizen. Students will then create a
poster to show their knowledge of citizenship.

Alternative Assessment:
Create a mini rule poster to display on the classroom desks. Use websites, books and posters to
gather information.

Benchmark/Performance Assessment Standards & Criteria for Success :  
Create and share a classroom contract including classroom rules. See Social Studies Skills Table
(Presentational Skills): available at https://www.state.nj.us/education/cccs/2014/ss/standards.pdf

Lesson Plans and Pacing Guide
Lesson Suggestions Timeframe

–weeks
Lesson 1
Following Rules

2 Weeks

Lesson 2
Roles and Behavior

2 Weeks

Lesson 3
Rights, Rules and Laws in the U.S.

2 Weeks

Lesson 4
Discriminatory Behavior/Bullying

2 Weeks

Lesson 5
National Symbols, Monuments, and Holidays

2 Weeks
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Amistad:
● Amistad  Egg Activity: Appreciate Others Differences

https://familymaven.io/kidsactivities/kidsactivities/what-is-diversity-eggactivity-for-martin-l
uther-king-jr-day-Fds0P44pX0uA1E73ujbxpg/

● Judged By the Content of Character: Character Trait Activity
http://teachertothecore.blogspot.com/2016/01/teaching-about-martinluther-king-jr-to.html

● How would you Change the World Activity?
https://www.notimeforflashcards.com/2014/01/mlk-day-activity-forkids.html

● A Picture Book of Martin Luther King Jr. by David A. Adler
● Happy Birthday Martin Luther King by Jean Marzallo
● Martin’s Big Words: The Life of Dr. Martin Luther King, Jr. by Doreen Rappaport

Holocaust:
● Read Aloud Activity: Read the “The Sneetches and Other Stories” by Dr. Seuss and discuss

the lesson learned. Title a T-Chart: “Acceptance Always: Meeting Someone Who is
Different From You” and label one side: We Should and the other side We Should Not.
Brainstorm answers. As a class, publish a guidebook about meeting new people. For more
details see the following link:
http://www.nj.gov/education/holocaust/curriculum/UniversalK-5.pdf for the lesson titled
“Acceptance, Always!”

● Being an Upstander Activity: Interactive Activity that explains the difference between being
a friend and an Upstander. For more details see the following link:
http://www.nj.gov/education/holocaust/curriculum/UniversalK-5.pdf for the lesson titled:
“From Friend to Upstander: Stand Up and Make a Difference”.

● Read Aloud: The Sneetches and Other Stories by Dr. Seuss
Suggested Activity: Divide the class into groups. One person moves away from the group
member and changes one thing about their appearance. After the member returns the others
have to guess what changed. The objective of the lesson is for students to recognize that
even after their appearance changed they were still the same person.

● Read Aloud: The Colors of Us by Karen Katz
Suggested Activity: Children will draw and tell about their own house and their family.
Children should also talk about what they do together with their family and what makes
them happy or sad. For detailed activities and other read aloud suggestions and lesson plans
please see the following link:
https://www.nj.gov/education/holocaust/downloads/curriculum/caring_makes_a_difference_
K4_%20curriculum_guide.pdf

Teacher Resources:
Internet: https://www.nj.gov/education/amistad/resources/literacy.pdf https://jr.brainpop.com
https://app.studiesweekly.com/online/

Book Suggestions:
Being Responsible by Cassie Mayer
Bella’s Rules by Elissa Haden
Guest Tea Party Rules by Amy Dyckman
The Berenstain Bears and the Trouble with Chores by Stan and Jan Berenstain
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What If Everybody Did That? by Ellen Javernick
Being a Good Citizen by Adrian Vigliano
Llama Llama and the Bully Goat by Anna Dewdney
Molly the Great Respects the Flag: A Book About Being a Good Citizen by Shelley Marshall
We Live Here Too! Kids Talk About Good Citizenship by Nancy Loewen
Zoom! Boom! Bully by Jon Scieszka
Fact or Fib? A Challenging Game of True or False by Kathy Furgang
How the Zebra Got Its Stripes by Ron Fontes
My First Biography: Abraham Lincoln by Marion Dane Bauer
My First Biography: Martin Luther King, Jr. by Marion Dane Bauer
True or False? Seasons by Daniel Nunn
Know and Follow Rules: Learning to Get Along by Cheri J. Meiners
Let’s Meet a Police Officer by Gina Bellisario and Cale Atkinson
The Bully From the Black Lagoon by Mike Thaler and Jared D. Lee
What Do They Do? Judges by Josh Gregory
Do I Have To? Kids Talk About Responsibility by Nancy Loewen
I Wanna Iguana by Karen Kaufman Orloff
Pip’s Picnic by Suzanne I. Barchers
Responsibility by Lucia Raatma
What If Everybody Did That? by Ellen Javernick
Being Responsible by Cassie Mayer
Do I have to? Kids Talk About Responsibility by Nancy Loewen
F is for Flag (Reading Railroad) by Wendy Cheyette Lewison
Memorial Day (Let’s Celebrate) by Clara Cella
Vote! by Eileen Christelow
Celebrate America: A Guide to America’s Greatest Symbols by Norman Pearl, Anastasia Suen, et
al.
The Bald Eagle (U.S. Symbols) by Tyler Monroe
The Statue of Liberty (U.S. Symbols) by Tyler Monroe
Uncle Sam (U.S. Symbols) by Tyler Monroe
U.S. Symbols (First Step Non-fiction) by Ann-Marie Kishel

Curriculum Development Resources
New Jersey Student Learning Standards – 2020
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Unit II Overview
Content Area: Social Studies
Unit Title: Geography
Target Course/Grade Level:  Grade 1
Unit Summary:
Human population patterns and movement focus on the size, composition, distribution, and
movement of human populations and how they are fundamental and active features on Earth’s
surface. This includes understanding that the expansion and redistribution of the human population
affects patterns of settlement, environmental changes, and resource use. Patterns and movements of
population also relate to physical phenomena including climate variability, landforms, and locations
of various natural hazards and their effects on population size, composition, and distribution. Global
interconnections occur in both human and physical systems. Earth is a set of interconnected
ecosystems of which humans are an influential part. Many natural phenomena have no perceptible
boundaries. For example, the oceans are one dynamic system. The atmosphere covers the entire
planet. Land and water forms shift over geological eons. Many life forms diffuse from place to place
and bring environmental changes with them. Humans have spread across the planet, along with their
cultural practices, artifacts, languages, diseases, and other attributes. All of these interconnections
create complex spatial patterns at multiple scales that continue to change over time.
Interdisciplinary Standards:
RI.1.4. Ask and answer questions to help determine or clarify the meaning of words and
phrases in a text.

RI.1.5. Know and use various text features (e.g., headings, tables of contents, glossaries,
electronic menus, icons) to locate key facts or information in a text.

RI.1.7. Use the illustrations and details in a text to describe its key ideas.

SL.1.1. Participate in collaborative conversations with diverse partners about grade 1 topics
and texts with peers and adults in small and larger groups.

SL.1.5. Add drawings or other visual displays to descriptions when appropriate to clarify
ideas, thoughts, and feelings.

SL.1.6. Produce complete sentences when appropriate to task and situation.

Career Readiness, Life Literacies and/or Key Skills Standards:
9.4.2.CT.1: Gather information about an issue, such as climate change, and collaboratively
brainstorm ways to solve the problem (e.g., K-2-ETS1-1, 6.3.2.GeoGI.2).
9.4.2.DC.7: Describe actions peers can take to positively impact climate change (e.g.,
6.3.2.CivicsPD.1).

9.4.2.IML.3: Use a variety of sources including multimedia sources to find information about
topics such as climate change, with guidance and support from adults (e.g., 6.3.2.GeoGI.2,
6.1.2.HistorySE.3, W.2.6, 1-LSI-2).
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Computer Science & Design Thinking Standards:
8.1.2.CS.1: Select and operate computing devices that perform a variety of tasks accurately
and quickly based on user needs and preferences.
8.1.2.DA.1: Collect and present data, including climate change data, in various visual formats.
8.2.2.ITH.5: Design a solution to a problem affecting the community in a collaborative team
and explain the intended impact of the solution.
Standard # New Jersey Student Learning Standards
6.1.2.GeoHE.1 Explain how seasonal weather changes, climate, and other environmental

characteristics affect people's lives in a place or region.

6.1.2.GeoPP.1 Explain the different physical and human characteristics that might make a
location a good place to live (e.g. landforms, climate and weather, resource
availability).

6.1.2.GeoSV.1 Use maps to identify physical features (e.g., continents, oceans, rivers, lakes,
mountains).

6.1.2.GeoSV.3 Identify and describe the properties of a variety of maps and globes (e.g. title,
legend, cardinal directions, scale, symbols,) and purposes (wayfinding, thematic).

6.3.2.GeoGI.1 Investigate global issues such as climate change, its significance, and share
information about how it impacts different regions around the world.

6.3.2.GeoGI.2 Collect data and consider sources from multiple perspectives to become informed
about an environmental issue and identify possible solutions.

Unit Essential Questions
How do physical geography, human
geography, and the human environment
interact to influence or determine the
development of cultures, societies, and
nations?

Unit Enduring Understandings
● A direction is a place to look or a way to go.
● Left and right are direction words.
● We can use direction words to say where we

are.
● Maps use the directions, north, south, east,

and west.
● A globe is a round model of the Earth.
● Earth is where we live.
● Maps show land and water, but maps are flat.
● We can use maps to find places like states

and the state’s capital.
● Maps have many parts (title, compass,

symbols, and a key).
● There are four oceans and seven continents

on Earth.
● Natural resources come from nature.
● Weather can vary depending on your location

in the world.
● We care for the Earth with the 3R’s (reduce,

reuse, and recycle).
● Transportation is the way goods and people

move from place to place.
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● To communicate is to give and get
information.

Unit Learning Targets
Students will …

● Interpret information from charts
● Design a simple map using map symbols and cardinal directions
● Create questions based on map created
● Locate places on a map using the four cardinal directions
● Locate on a map the student’s community, state, and the United States
● Recognize land and water on a map
● Become familiar with a globe and learn to point out the continent, country, and state where

they live on a map or globe
● Describe the physical characteristics of places and regions
● Identify landforms and bodies of water
● Differentiate between different types of landforms and bodies of water
● Compare and contrast rural and urban areas
● Discuss how where people live affects their shelter and transportation
● Provide examples of natural resources and how people use them
● Explain the need for conservation and recycling
● Write a letter to help protect natural resources
● Recognize the physical and human characteristics of places
● Identify and describe different weather characteristics of places
● Compare and contrast climate and weather
● Analyze changes in weather/climate depending on region and time of year
● Research a state or continent to learn about different elements, such as food, transportation,

and landforms
Evidence of Learning

Summative Assessment: After discussion and activities, students will demonstrate their
understanding of landforms, bodies of water and natural resources by creating a poster.

Formative Assessments: Turn and talk discussions Test/Quiz Think/Pair/Share 3-2-1 countdown
(See https://globaldigitalcitizen.org/10-innovative-formative-assessment-examples)

Alternative Assessment: Mark a globe to include the continent, country and state where they
live

Benchmark/Performance Assessment Standards & Criteria for Success : Explain the need for
conservation and recycling. Create and share a plan to recycle at home.

Lesson Plans and Pacing Guide
Lesson Suggestions Timeframe

–weeks
Lesson 1 Charts and Maps 2 weeks
Lesson 2 Landforms and Bodies of Water 2 weeks
Lesson 3 Shelter and Transportation 2 weeks
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Lesson 4 Natural Resources 2 weeks
Lesson 5 Weather and Climate Change 2 weeks
Teacher Resources:
Internet:
https://jr.brainpop.com https://app.studiesweekly.com/online/
http://kids.usa.gov/learn-about-the-states/ http://kids.usa.gov/social-studies/index.shtml
http://www.ducksters.com/geography/
http://www.makemegenius.com/cool-facts/7-continents-interesting-fun-facts-for-kids
https://www.nj.gov/education/holocaust/curriculum/UniversalK-5.pdf

Curriculum Development Resources
New Jersey Student Learning Standards – 2020
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Unit III Overview
Content Area:         Social Studies
Unit Title: History
Target Course/Grade Level:  Grade 1
Unit Summary:
Claims are statements, potentially arguable, about what is valid/true and about what should be done
or believed. Claims can address issues of change over time, the relevance of sources, the
perspectives of those involved and many other topics. Claims must be based on evidence.
Argumentation is a social process of two or more people(s) making arguments, responding to one
another and modifying or defending their positions accordingly. Arguments are claims backed by
reasons that are supported by evidence from multiple relevant historical sources and interpretations
into a reasoned argument about the past.
Change and continuity over time require assessing similarities and differences between historical
periods and between the past and present. It also involves understanding how a change in one area
of life relates to a change in other areas, bringing together political, economic, intellectual, social,
cultural and other factors. Understanding the interrelation of patterns of change requires evaluating
the context within which events unfolded in order not to view events in isolation, and to be able to
assess the significance of specific individuals, groups, and developments.
Historical sourcing and evidence is based on a review of materials and sources from the past.
Examining sources often leads to further questions as well as answers in a spiraling process of
inquiry. Determining the values and limitations of sources is a process that involves taking into
account features of the source itself, such as its creator, date, purpose, and content in order to assess
the validity and reliability of the source.
Interdisciplinary Standards:
SL.1.1. Participate in collaborative conversations with diverse partners about grade 1 topics
and texts with peers and adults in small and larger groups.
W.1.8. With guidance and support from adults, recall information from experiences or gather
information from provided sources to answer a question.
RI.1.1. Ask and answer questions about key details in a text.
RI.1.2. Identify the main topic and retell key details of a text.
RI.1.4. Ask and answer questions to help determine or clarify the meaning of words and
phrases in a text.
RI.1.5. Know and use various text features (e.g., headings, tables of contents, glossaries,
electronic menus, icons) to locate key facts or information in a text.
RI.1.10. With prompting and support, read informational texts at grade level text complexity
or above.
Career Readiness, Life Literacies, & Key Skills:
9.4.2.GCA:1: Articulate the role of culture in everyday life by describing one’s own culture
and comparing it to the cultures of other individuals (e.g., 1.5.2.C2a, 7.1.NL.IPERS.5,
7.1.NL.IPERS.6).
9.4.2.IML.1: Identify a simple search term to find information in a search engine or digital
resource.
9.4.2.IML.3: Use a variety of sources including multimedia sources to find information about
topics such as climate change, with guidance and support from adults (e.g., 6.3.2.GeoGI.2,
6.1.2.HistorySE.3, W.2.6, 1-LSI-2).
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Computer Science & Design Thinking Standards:
8.1.2.CS.2: Explain the functions of common software and hardware components of
computing systems.
8.1.2.DA.2: Store, copy, search, retrieve, modify, and delete data using a computing device.
Standard # New Jersey Student Learning Standards
6.1.2.HistoryCA.1 Make an evidence-based argument how and why communities change over time

(e.g., locally, nationally and globally).
6.1.2.HistoryCC.1 Use multiple sources to create a chronological sequence of events that describe

how and why your community has changed over time.
6.1.2.HistorySE.1 Use examples of regional folk heroes, stories, and/or songs and make inferences

about how they have contributed to the development of the culture's history.
6.1.2.HistoryUP.1 Use primary sources representing multiple perspectives to compare and make

inferences about why there are different accounts of the same event.

Unit Essential Questions
1. How do our interpretations of past

events inform our understanding of
cause and effect, and continuity and
change, and how do they influence
our beliefs and decisions about
current public policy issues?

2. How can the study of multiple
perspectives, beliefs systems, and
cultures provide a context for
understanding and challenging public
actions and decisions in a diverse and
interdependent world?

3. How do cultures make our country
special?

4. What is life like today?
5. How do people keep track of time?
6. How does life change throughout

history?
7. How can you learn about the past?
8. How do people communicate today?
9. How did people communicate in the

past?

Unit Enduring Understandings
● Historians create arguments outlining ideas

or explanations based on evidence.
○ You can learn about history from

documents, stories, photographs, and
objects from that time.

● Historical timelines put events in
chronological order to help people
understand the past.

○ We measure time, or divide it up, in
many ways.

○ We also measure time in days, weeks,
months, and years.

○ A calendar is a chart that measures
time.

○ Sequence is the order in which things
happen.

○ The present is what happens now
(today).

○ The past is what happened before
today.

○ The future is what will happen after
today (tomorrow).

○ A timeline shows you the order of
events when you read it from left to
right.

● The nature of history involves stories of the
past preserved in a variety of sources.

○ There are many heroes in our
country’s history.

○ An invention is something that is
made for the very first time.
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○ Inventions can change the way we do
things.

○ Daily life, school, work, play, and
families all are topics that have
changed over time.

● Two or more individuals can have a different
understanding of the same event.

Unit Learning Targets
Students will …

● Use terms related to time to sequentially order events.
● Explain that history tells the story of people and events of past times.
● Describe ways in which communities may change from the past to the present.
● Use terms related to time to sequentially order events that have occurred in

school, home, or community.
● Identify the tools and resources used to learn about history.
● Identify different types of primary sources.
● Distinguish factual information on a historical topic from either fiction or

opinion.
● Learn about the lives and contributions of key figures in U.S. history. (Martin Luther King,

Rosa Parks, George Washington, Abraham Lincoln, Barack Obama, Kamala Harris, Amelia
Earhart, etc.)

● Recognize how key figures in U.S. history have been a part of important events.
● Learn about contributions local people make to the community or state.
● Identify what has changed and what has stayed the same about basic human

needs and ways in which they are met.
● Compare and contrast family structures, clothing, communication, technology,

and transportation over time.
● Describe how technology has affected daily life.
● Identify ways technology is used at home, at school, and in the community.
● Explain ways people respect cultural beliefs (Amistad)
● Explain how traditions and customs are passed on  (Amistad)
● Gather and classify information to assist in comparing life today from life long ago using a

Venn-diagram

Evidence of Learning
Formative Assessments:
1. Compare and contrast life of long ago and today. (Venn Diagram, pictures, discussions)
2. Read and discuss literature.
3. Use websites, books and artifacts to learn about life of long ago. Complete a Pair-Share with a
partner.

Summative Assessment
KWL Charts
Pre-reading strategies
Teacher-created graphic organizers
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Anecdotal records
Comprehension discussions
Student will write a time when they believe they were a
good friend and a reason for their thinking.
Comprehension and Word Webs
One-on-one Student/Teacher Conferences
Document- based assessment activities

Alternative Assessment:
Role play with a partner to demonstrate what life was like during a historical time period.

Benchmark/Performance Assessment Standards & Criteria for Success :  SGO assessment
(teacher-created, standards-based, mid-year assessment).

Lesson Plans and Pacing Guide
Lesson Suggestions Timeframe

–weeks
Lesson 1 School, Technology/Past/Present/Future 2 weeks
Lesson 2 American History/ Culture 2 weeks
Lesson 3 Traditions 2 weeks
Lesson 4 Civil Rights in America 2 weeks
Teacher Resources:
https://jr.brainpop.com https://app.studiesweekly.com/online/ www.bensguide.gpo.gov
http://www.njamistadcurriculum.net/ www.timeforkids.com
https://www.nj.gov/education/amistad/resources/literacy.pdf
https://www.nj.gov/education/holocaust/curriculum/UniversalK-5.pdf

Books: Little Cliff’s First Day of School: Schools Then and Now Everything Goes: On Land by
Brian Biggs From the Model T to Hybrid Cars: How Transportation Has Changed by Jennifer Go!
The Whole World of Transportation by DK Publishing Boothroyd Steam, Smoke, and Steel by
Patrick O’Brien Fact or Fib? A Challenging Game of True or False by Kathy Furgang How the
Zebra Got Its Stripes by Ron Fontes The Ugly Duckling, Hans Christian Andersen My First
Biography: Guide to America’s Parks, Monuments and Landmarks by Erin McHugh What is Inside
the Lincoln Memorial? by Martha E. H. Rustad If You Lived When There Was Slavery in America
Anne Kamma What is Mount Rushmore? by Laine Falk Transportation Then and Now by Robin
Nelson Superstars of History by R. J. Grant Throw Your Tooth on the Roof: Tooth Traditions from
Around the World by Selby Beeler Who Was Christopher Columbus by Bonnie Bader Wish:
Wishing Traditions Abe Lincoln’s Hat by Martha Brenner Presidents’ Day by David F. Marx Who
Was Betsy Ross? by James Buckley and John O’Brien Who Was George Washington? by Roberta
Edwards and Nancy Harrison Yankee Doodle by Steven Kellogg Historic

Amistad
We can learn about famous African Americans.
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● Who is Rosa Parks?
● Who is Kamala Harris?
● Who is George Washington Carver? How did he help the world?
We can learn about the Civil Rights Movement.
We can learn about fairness.
What does it mean to be fair? Why is it important?
● How did Martin Luther King Jr. influence the world?
● What can we learn from the Civil Rights Movement?

Students will learn about different jobs of famous African Americans and how they influenced the
world.
*Teachers will be able to choose other famous African Americans to integrate into this unit.
(Ex. Alvin Ailey, Muhammed Ali, Richard Allen, Ella Baker, James Baldwin, Jean-Michel
Basquiat, Mary McLeod Bethune, Shirley Chisholm, Frederick Douglass, W.E.B DuBois, Dr.
Charles Drew)

ROSA PARKS-Civil Rights Activist
Read or listen to the story, I am Rosa Parks by Brad Meltzer.
https://www.youtube.com/watch?v=Tela42pi2uk
Discuss:
Have you ever stood up for yourself when you thought you were being treated unfairly?
What gave you the courage to do so?
Activities-https://www.survivingateacherssalary.com/i-am-rosa-parks-mini-unit-studycrafts-
vocab-writingprompts/?utm_medium=social&utm_source=pinterest&utm_campaign=tailwind_sma
rtloop&utm_content=smartloop&utm_term=23441436

GEORGE WASHINGTON CARVER-Scientist and Inventor
Watch video on George Washington Carver~
https://www.youtube.com/watch?v=URZGm1iyspM
Discuss how he changed the life of poor farmers.
What were some of his challenges?
Students will make a collage using the plants George Washington Carver studied, such as
peanuts, sweet potatoes, and soybeans.
Power to the Peanut Activity
https://www.crayola.com/lesson-plans/power-to-the-peanut-lesson-plan/

What is Fair?
Discuss questions:
-How do I know when people are being treated unfairly?
-What does it mean to be unfair? In class? In school? At home? In my community? In the
world?
Do activity below:
https://www.tolerance.org/classroom-resources/tolerance-lessons/whats-fair-0

Discuss the Civil Rights Movement & what it was.
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Why did people march during the Civil Rights movement?
Discuss desegregation and inequality.
Read, Let the Children March by Monica Clark-Robinson.
https://www.youtube.com/watch?v=bnptqGnM4xQ
Students will create a “Let the Children March” poster.

Read The Story of Ruby Bridges by Robert Coles.
Who was Ruby Bridges? Why was she brave?
Discuss how she was the first African-American child to desegregate the all-white William
Frantz Elementary School.
Ruby Bridges Activities~
https://www.teacherspayteachers.com/Product/FREE-Ruby-Bridges-Unit-713904
Students will write a letter to Ruby and tell her why she is important.
https://www.scholastic.com/teachers/activities/teaching-content/ruby-bridges-simpleact-
courage/

MARTIN LUTHER KING JR.-Minister, Activist
Read Martin’s Big Words by Doreen Rappaport.
Discuss how Martin Luther King Jr. influenced the Civil Rights Movement.
https://www.youtube.com/watch?v=Rc39Ka8ut6k
Students will create a “My Big Words” book.
Additional Resource~
https://www.youtube.com/watch?v=_xajQz49mRU

Curriculum Development Resources
New Jersey Student Learning Standards – 2020
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Unit IV Overview
Content Area:        Social Studies
Unit Title:               Economics
Target Course/Grade Level:  1
Unit Summary: Exchange is when people voluntarily exchange goods and services and expect to
gain as a result of the trade. Markets exist to facilitate the exchange of goods and services.
Comparison of benefits and costs helps identify the circumstances under which government action
in markets is in the best interest of society and when it is not.
The national economy includes studying how the changes in the amounts and qualities of human
capital, physical capital, and natural resources influence current and future economic conditions and
standards of living. All markets working together influence economic growth and fluctuations in
well-being. (Monetary and fiscal policies are often designed and used in attempts to moderate
fluctuations and encourage growth under a wide variety of circumstances.)
Interdisciplinary Standards:
Language Arts-
RI.1.1.1 Ask and answer questions about key details in a text
RI.1.1.2 Identify the main topic and retell key details of a text
RI.1.1.3 Describe the connection between two individuals, events, ideas, or pieces of information in
a text.
W.1.8 With guidance and support from adults, recall information from experiences or gather
information from provided sources to answer a question.

21st Century Living
Standard 9.1 21st-Century Life & Career Skills
All students will demonstrate the creative, critical thinking, collaboration, and problem-solving
skills needed to function successfully as both global citizens and workers in diverse ethnic and
organizational cultures.
Standard 6.3 Active Citizenship in the 21st Century
All students will acquire the skills needed to be active, informed citizens who value diversity and
promote cultural understanding by working collaboratively to address the challenges that are
inherent in living in an interconnected world (Amistad/Holocaust Commission)
Technology
8.1 – Computer and Information Literacy All students will use computer applications to gather and
organize information and to solve problems.
8.2 – Technology Education All students will develop an understanding of the nature and impact of
technology, engineering, technological design, and the designed world as they relate to the
individual, society, and the environment.

Standard # New Jersey Student Learning Standards
6.1.2.EconEM.1 Describe the skills and knowledge required to produce specific goods and

services.
6.1.2.EconEM.2 Describe the goods and services that people in the local community produce and

those that are produced in other communities.
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6.1.2.EconNE.1 Identify examples of human capital, physical capital, and natural resources that
contribute to favorable economic conditions.

Unit Essential Questions
(1) How can individuals, groups, and
societies apply economic reasoning to make
difficult choices about scarce resources?
What are the possible consequences of these
decisions for individuals, groups, and
societies?
(2) How have scientific and technological
developments over the course of history
changed the way people live and economies
and governments function?

Unit Enduring Understandings
People have needs.
Needs are things we must have to live.
Shelter is a place to live.
People have wants.
Wants are things we would like to have.
Most people have the same needs (food, water,
shelter, etc.).
People have different wants.
We make a choice when we pick between two or
more things.
When there is not enough of something, it is scarce.
Goods are things people grow or make.
Services are jobs people do to help others.
People get goods and services in different ways.
When we trade, we give one thing to get something
else.
A producer grows or makes goods.
A consumer uses goods and services.
A market is where goods are sold.
People use money to buy what they need.
To save money means to put it away until later.
To borrow means to take money and promise to
return it.
A job is the work people do.
People have different jobs.
How are goods made in a factory?
How do raw materials become products?
How does trade help people meet their needs?
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Unit Learning Targets
Students will …

● Retell information in own words.
● Recognize the importance of a market to buyers in a community.
● Identify and describe jobs people do.
● Compare and contrast work for pay and volunteer work.
● Differentiate between needs and wants.
● Explain the process by which goods are delivered to markets.
● Identify and explain the roles of a consumer and producer.
● Distinguish between goods and services.
● Describe how goods and services are related to a business.
● Identify examples of markets children experience in everyday lives.
● Determine the resources needed to produce a good.

Evidence of Learning
Formative Assessments:
KWL Charts
Pre-reading strategies
Teacher-created graphic organizers and quizzes
Anecdotal records
Comprehension discussions
Comprehension and Word Webs (Depth and Complexity- Details)
One-on-one Student/Teacher Conferences
Anecdotal Records
Document- based assessment activities
Students will write and illustrate a want they have and reasons for their want.
Students will write and illustrate what they believe to be an important job and why they
think that.

Summative Assessment
Unit Assessments
Projects
Alternative Assessment:
● Observation
● Anecdotal notes

Benchmark/Performance Assessment Standards & Criteria for Success :  
Goal: To rank and distinguish between needs and wants.
Role: A family member. Audience: Other family members.
Product/Performance: A need and want list.
Standard: The wants list should contain five wants in order from greatest to least. Create a needs list
of the greatest to least important needs for the family.

Lesson Plans and Pacing Guide
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Lesson Suggestions Timeframe
–weeks

Lesson 1 Members of our Community 2.5 weeks
Lesson 2 Needs and Wants 2.5 weeks
Lesson 3 Goods/Services/Wealth 2.5 weeks
Lesson 4 Community Issues and Activism 2.5 weeks

Teacher Resources:
https://jr.brainpop.com
https://app.studiesweekly.com/online/
www.praticalmoneyskills.com/games/ed_bank/
http://www.pppst.com/economics.html
www.opshoeboxnj.org
http://hmhinthenews.com

Books:
Follow the Money! by Loreen Leedy
Goods and Services by Janeen R. Adil
Johnny’s Decisions: Economic for Kids – Tradeoffs by Jeff Felardo
Needs and Wants by Gillia M. Olson
Who’s Buying? Who’s Selling? Understanding Consumers and Producers by Jennifer S.
Before You Were Mine by Maribeth Boelts
Homeward Hounds by Karen J. Roberts
Marvels Of Money for Kids by Paul Nourigat
Shelter Pet Squad #1:
Jelly Bean by Cynthia Lord
The Berenstain Bears Lend a Helping Hand by Stan and Jan Berenstain
The Kids’ Money Book by Jamie Kyle McGillian
A Day in the Life of a Dentist by Heather Adamson
Career Day by Anne Rockwell
Community Helpers from A to Z by Bobbie Kalman
Jobs People Do by DK Publishing
Whose Hat Is This? by Sharon Katz Cooper
Brazil by Tara Walters
Kevin and Kate Go to the Bank by Kellie Emrich
Let’s Trade: A Book About Bartering by Nancy Loewen
Next Stop: Mexico by Ginger McDonnell
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Where Do We Keep Money? How Banks Work by Jennifer S. Larson

Curriculum Development Resources
New Jersey Student Learning Standards – 2020

21

https://www.nj.gov/education/cccs/2020/


Considerations for Differentiation

Considerations for classified students and students with an IEP/504 plan:

Classroom Instruction:

• All instruction for classified students and students with a 504 plan will be guided
by the students’ Individualized Education Plan (IEP) or 504.
• Regular education teachers will be responsible for differentiating instruction for
classified students based on the instructional modifications listed in the IEP/504 plan.
• In the case of General Education - Supported Instruction (GE-SI) Classes, the
special education teacher will be responsible for support in modifying the curriculum for
the

students, informing the classroom teacher of the modifications, and directing instructional
aide(s) to provide support accordingly.  Grading will be done collaboratively by the
regular and special education teachers.

Modifications:

• Modifications include but are not limited to:

Extra time for assignments, modified classwork/homework assignments based on
disability, preferential seating, study guides, copies of class notes, assistive technology
and rewording/repeating or clarifying directions.

In-class Assessments:
• All assessments are to be in line with students’ IEP/504 plan.  In-class support
teachers should modify tests for classified students.  Tests may be given in the regular
education classroom or completed with the inclusion teacher in another location with
additional time. Students may be tested separately according to the IEP/504 plan.
• Assessment grades may be modified based on a student’s disability and in
accordance with their IEP/504 plan.

Considerations for English Language Learners (ELLs):
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Classroom Instruction:

• Instruction for ESL students will be guided by their WIDA English Language
Proficiency level.  Teachers should receive this level from the ESL teacher assigned to the
building.
• General education teachers will be responsible for differentiating instruction for
ELLs with the assistance of the ESL teacher that promotes language, literacy and content
learning.
• In the case of Content-Based ESL (CBE), the ESL teacher and the general
education teacher will be responsible for identifying language objectives and additional
instructional strategies that improve proficiency in English and academic success of
ELLs.  Instructional strategies and the necessary scaffolds to promote student learning
will be shared with the general education teacher for daily lessons that are aligned to
District Curricula, CCSS, and WIDA Standards.  The general Education teacher and ESL
teacher will be co-teachers for a predetermined amount of classroom instruction. Grading
will be done collaboratively by the regular and ESL teachers.

Modifications:  The following are possible modifications but are not limited to this list –

• Direct instruction, small group or pullout, about the contrasting letter sound
correspondences, syllabication patterns and morphology in English supported with
connections to their native language, native language text and/or resources, graphic
organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling, working
with a partner, timeline and phrase wall and adapted text (in English) or specific sections
of the original text, highlighted/bold-faced words within text.
• Draw pictures instead of writing/speaking.
• Match drawings with new vocabulary that might correspond.
• Work in small groups or pairs with their English Only (EOs) peers for authentic
content language talk and grade level modeling.
• Write simple sentences instead of complex sentences that demonstrate an
understanding of academic language particular to specific content.
• Match simple sentences with new vocabulary that might apply to edit sentences.
• Have students provide examples/explanations of the main idea in simple
sentences.  Revisions show an attempt to improve Language Control by embedding
academic content vocabulary and Linguistic Complexity by expanding and varying
sentence structures and using correct punctuation.
• Draw pictures instead of writing/speaking about seasonal changes.  Match
drawings with new vocabulary (adjective word wall, content word walls) that might
correspond.
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• Provide multiple opportunities for authentic speech acts to practice language skills
and develop English fluency.
• Total Physical Response (TPR) to model critical thinking skills like analyze and
synthesize.
• Study Guides

In Class Assessments:

• All formative and summative assessments will include modifications that support
student’s English Proficiency level. ESL teachers will collaborate with regular education
teachers to provide appropriate differentiation for assessing ELLs.

Considerations for At Risk Students:

• At Risk students are identified by the I&RS committee in each school.  The
committee works to understand the reasons behind the student’s low performance level in
school and to create and implement a plan that is carried out by a variety of staff members
in the building.
• Teachers with At Risk students are notified by the I&RS committee and provided
with a copy of the plan and a timeframe for assessing the growth of the student.  There
are academic as well as behavioral goals that are listed for the students with
recommended strategies unique to each individual.

Classroom teachers are to follow the plan using instructional strategies that will help the
student improve his/her performance while applying appropriate behavioral strategies
consistent with the needs of the student.

• Teachers will report student progress to the I&RS committee within the specified
timeframe for the plan.

Classroom instruction:

• Teachers will use differentiated instruction for At Risk students as they do for all
students in their class.  The strategies would be guided by the I&RS plan and be
consistent with the student’s ability and learning modality.

Modifications:

• Clarify all assignments and place specific timeframes for completion.  Provide
students with opportunity for one on one time for clarification.
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• Set clear expectations for all assignments, in and outside of class.  Keep
expectations within the framework of the I&RS plan.
• Use positive reinforcement for all successes. Hold students to defined
consequences for not completing work.
• Provide time outside the normal class time for completion of work.  Not
completing assignments is unacceptable, all assignments will be completed.

In Class Assessments:

• At Risk students should receive any modifications listed in their I&RS plan.
• If necessary, students should be provided with extended time to complete
assessments.

Considerations for Gifted and Twice Exceptional (2e) Students:
• Teachers will use differentiated instruction for Gifted Students as they do for all
students in their class.
• Assignments and assessments can be planned and implemented with input from
the student.
• Gifted students will be provided with the opportunity to demonstrate their
knowledge through a variety of platforms.
• Teachers will have the latitude to provide assignments with the individual
student’s ability in mind.
• Teachers should utilize professional development resources located on the
district’s website to assist with the implementation of modified work for Gifted and 2e
students.
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